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Investigation of Emotional Discipline and Re-

actions of Preschool Educators and Parents
Abstract

The primary purpose of this study was to explore the current situation of chil-
dren’s emotional discipline and reactions among preschool educators and parents.
And it would be understood using a quantitative-oriented questionnaire survey. The
implementation process of this study was that the researchers first selected preschools
in Yilan, Nantou, and Miaoli regions by random sampling and then asked about their
willingness to participate by telephone. At the same time, the researchers read domes-
tic books and literature on emotional discipline and reactions to design a questionnaire
on “preschool educators and parents’ responses to children’s emotional discipline and
reactions” based on these relevant books into two categories: “emotional discipline”
and “emotional reactions”. In this study, the preschool educators and parents of Yilan
City, Nantou City, and Miaoli City were selected by random sampling. The preschool
educators distributed 218 questionnaires, and 125 questionnaires were excluded, in-
cluding disagreement, incomplete, and wrong filling. After 93 valid questionnaires
were recovered, and parents distributed 515 questionnaires, 280 useful questionnaires
were recovered after excluding 235 invalid questionnaires, including those who did
not agree to fill in, incompletely, filled in wrongly, randomly filled in, and filled in the
same options. Finally, descriptive statistics, independent sample t-test, single-factor
variance, and Pearson product-difference correlation were presented through spss26.0
statistical analysis. The results of this study found that there was no significant dif-
ference in all aspects of preschool educators, while parents had the following findings:
(1) parents of different “ages” had significant differences in their children’s emotional

discipline. Parents of “other” age groups, more often than parents of ages 20-29,



30-39, 40-49, or 50-59 years old, attach great importance to children’s emotional dis-
cipline; (2) parents of different “education levels” had significant differences in chil-
dren’s emotional discipline, and those who graduated from “junior college” parents
were more concerned about their children’s emotional discipline than parents who
graduated from “higher vocational” and “master’s degrees”; (3) there were significant
differences in children’s emotional discipline among parents of different "residence
places.” Parents in “Yilan City” and “Nantou City” paid more attention to their chil-

dren’s emotional discipline than parents in “Miaoli City”.

Keywords: preschool children, emotional discipline and reactions, preschool educa-

tors, parents
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